Chapter Two
A DUAL SYSTEM: PARTY AND SCHOOLS
E)NG before Fascism, the State had asserted its duty and
its right to educate children, as we have seen. The
supervision of all educational institutions, whether or not
belonging to public bodies, was equally in the hands of the State.
It might have been expected that the simple system in existence
would lend itself perfectly to a totalitarian control of education,
and to a transformation under the new rules and ideals. It
happened, on the contrary, that the State system went on living
its own life, while another powerful organization, a kind of
State inside the State, was making its claim for the new educa-
tion of youth. The schools and the Fascist Party with its depen-
dent organizations had to share, from about 1925 onwards, the
burden of bringing up young Italians. The interplay of these
two partners was not always a collaboration; far from it. Nor
was there at the beginning any plan which might lead, step by
step, to a harmonious distribution of tasks.
In the frame of the scholastic system, independently of the
activities of Party institutions, the Fascistization was restricted
to the adaptation of curricula and programmes to the require-
ments of an exalted nationalism and faith in the Duce. This was
done on a very large scale in the elementary schools; the effect of
this trend was much less noticeable, although rapidly growing,
in the secondary schools; the Faculties of Political Sciences and,
to a certain extent, of Law were practically the only ones to feel
the impact of the new * doctrines' on the university. Apart from
this, the history of the schools of all grades between 1925 and
1937 shows the characteristics which have been noticed through-
out the previous seventy years: a great instability in many details
of the curricula, examinations, and organization of single types
of schools; and a fairly steady increase in the number of pupils,
classes, and schools, especially for the elementary grade and the
universities. A process peculiar to these years and to those that
followed is the reaction against the reform of 1923, about which
some facts have already been given. The centralization of control
brought about by Gentile was further increased in 1931 with the
last blow to the local autonomy of elementary education in a
number of communes, and in 1935-36 with De VecchTs drastic
measures for dictatorial control by the Minister over all school
activities in all grades.